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LO2A:	Students	who	graduate	will	understand	and	apply	quantitative	methods	and	tools	in	
evaluating	business	problems.		!
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MGMT	3100	

*Following	re-mapping	efforts	in	Spring	and	Summer	2013,	two	courses	were	identified	
as	exhibiting	mastery	in	data-driven	decision	making:	(1)	ITM	3060	and	(2)	ECON	3551.		
ITM	3060	was	identified	as	the	course	for	assessing	Learning	Objective	2B.		Econ	courses	
were	experiencing	major	curriculum	changes	and	could	not	be	used	to	assess	objectives.		
As	a	result,	MGMT	3100	was	selected	for	assessment	based	on	previous	mappings.		
Participating	faculty	in	this	assessment	quarter	were	asked	to	analyze	and	review	the	
mapping	as	it	was	revised	at	the	end	of	2013	academic	year	for	accuracy	or	inaccuracies.		
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time.	The	new	assessment	program	allows	for	opportunities	to	correct	this	misperception	in	
meetings	and	interactions	with	faculty.		Random	sampling	is	one	example	where	the	grading	
versus	assessment	concept	can	be	reinforced	in	a	meeting.	Assessment	is	not	simply	dat



draw	appropriate	conclusions	based	on	the	quantitative	analysis	of	data,	while	recognizing	the	
limits	of	…	analysis.”	
!

!! !!!!!!! !
!
62%$+0+,32I!"$#*+,&!<?%!4##G!5)&&%*<+#,*;!
The	BSBA	program	did	not	meet	benchmarks	set	for	the	Learning	Objective	2A	(LO2A)	“Students	





§ Discussed	how	a	missing	norming	process	has	led	to	differences	in	
interpretations	of	rubric	traits	and	scoring.			

§ Discussed	how	this	led	to	discrepancies	in	data	validity	and	various	
inconsistencies	in	terms	of	data	results.		

§ Emphasized	purpose	of	norming	is	to	establish	a	commonality	in	terms	
of	how	faculty	are	interpreting	the	dimensions	and	the	scoring	levels.	

• This	would	produce	more	accurate	data,	since	the	data	will	have	
come	from	one	common	interpretation	of	the	rubric.	

o Sandy	began	the	meeting	by	asking	if	faculty	had	suggestions	for	modifying	the	
rubric,	given	it	was	the	first	academic	quarter	implementing	the	newly	adopted	
rubric.	

o Faculty	discussed	modifications	to	rubric	
§ Faculty	did	not	want	to	change	the	rubric	in	any	way	and	found	the	

rubric	a	better	measurement	then	the	old	rubric	in	terms	of	clarity.	
o Sandy	proceeded	with	norming	procedures.	
o Faculty	examined	two	sample	student	artifacts	using	the	projector	and	case	

studies	involving	excel	formulations.	
§ Faculty	assessed	the	assignment	using	the	rubric	discussed	reasoning	

for	each	score	
§ Faculty	were	found	to	have	a	similar	interpretation	of	the	rubric,	which	

was	supported	by	the	same	and/or	very	similar	scoring	across	all	
participating	faculty	

o Faculty	proceeded	previous	steps	for	student	artifact	#2	
o Sandy	concluded	with	next	steps	for	assessment	

§ Sandy	discussed	the	scoring	template,	created	to	simplify	rubric	scores	
of	student	artifacts	

§ Faculty	are	to	assess	sample	of	assignment	in	class	and	complete	the	
rubric	score	sheet		

§ Faculty	are	to	provide	Sandy	with	the	actual	student	artifacts	for	record	
keeping	and	the	rubric	score	sheet	for	data	aggregation,	analysis	and	
reporting	

§ Faculty	were	briefed	on	the	next	phase	in	assessment,	which	would	
consist	of	data	aggregation,	analysis,	reporting,	
publishing/disseminating	to	committees,	task	forces,	directors	and	
chairs	throughout	the	college.			

§ Faculty	were	briefed	that	following	publications	of	the	data,	the	data	is	



I've	attached	a	soft	copy	of	the	score	sheet	for	you	all	here.		If	everyone	can	have	
their	sample	assessed,	the	score	sheet	completed,	and	everything	emailed	back	


